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PREFACE

The Secondary School Program Quality Criteria is the first in a
proposed set or tnree program review documents. me Secondary School
Program Quality Criteria and the companion documents, =nook Tor
tonducting Secondary Program Review and the set of State Department
model curriculum standards, frameworks, and handbooks, have been
designed to be used either separately or together. The program review
documents are described me follows:

1. The Secondary School Program Quality Criteria- -the quality cri-
teria uses t6 Judge tne erTectivenes Or tne program for students

2. Handbook for Conducting _a Secondary Program Review- -the procedures
Ina process Tor conducUbg a normal review am se:if-study

3. State Department of Education model curriculum standards, frame-
works, and handbooks - -resources used by team and school staff
during the review process

The Seconder School Pr ram Quality Criteria includes quality criteria
that cr e a nig y 0 in areas:

English/Langu,ge Arts Students' Paths Through High School
Mathematics Integrated Skills

JAMES R. SMITH
Deputy Superintendent for Curriculum
and Instructional Leadership

HARVEY K. HUNT
Director, Office of Special Projects

PHILIP A. DARO
Manager of Project Development

v

Science
History-Social Science
Foreign Language
Visual and Performing Arts
Vocational-Technical

Education

Instructional Practices
Special Needs
Improvement Process
The Culture of the School

Each criterion consists of a narrative statement portraying the
central features of high quality. This statement is followed by a
series of concrete descriptions indicative of this quality.

The document, Handbook for Conducting a Secondary Program Review,
provides a complete discussion of the process and procedures of program
review and assists school staff and parents in conducting a self-study
as well as preparing for a formal review.

Finally, the last set of materials will serve as resources
available to assist curriculum planners, school leaders, end reviewers
in program improvament efforts.

SALLY L. MENTOR
Assistant Superintendent
Instructional Support Services
Division

MARGARET J. GASTON
Manager, Office of School

Improvement
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INTRODU ON

The national educational reform movement has as its central
focus the adequacy of a high school education for preparing students
to succeed in three ways:

Compete successfully in the marketplace of the next decade.
Contribute as literate citizens to the survival of our
democracy.
Participate fully in the cultural, ethical, and political
life of our civilization.

The major voices of the reform movementErnest Boyer, John
Goodlad, Theodore Sizer, end, in California, Bill Honig, Superin-
tendent of Public Instruction, among others --all speak of the need
for substantive changes in both the content and the processes.)

These four leaders of reform agree not only on why there must be
changes in secondary education but also on Whet those changes should
be. The most fundamental of these shared convictions is the belief
that high school education should offer a common core of knowledge
that all educated citizens should possess. This core, they maintain,
is both utilitarian in that it prepares students for oostsecondery
work and study and altruistic in that it helps each student develop
in character and citizenry.

The common themes of reform shaped through this nationwide
movement for excellence in education have been captured in the
descriptions of high-quality education contained in the Secondary
School Program Quality Criteria. The themes that are inciuded in
the criteria are of tnree basic kinds and have to do with (1)
curriculum or what students are expected to learn; (2) students and
the teaching and learning processes in the classrooms; and (3) the
organization and the culture of the high school.

The Curriculum

There is a common core of knowledge that all educated citizens
should possess. By opening vistas for students into the broad
achievements and issues of civilization, this core will empower the
students to participate in and benefit from a higher-quality life.
This core includes cultural literacy, scientific literacy, knowledge
of the humanities, and appreciation of the values that undergird our
society. In addition, through this core curriculum, students should
develop fully the skills of reading, writing, speaking, listening,
calculating, and learning and the ability to think critically. All
students should have access to the core curriculum. Most students
are expected to succeed in this rigorous academic curriculum.

As students proceed through high school, care is taken to ensure
that the paths they choose are directly related to their career,
personal, and social goals; that bridges exist to help students move
from one path to another as they mature and develop through their
high school years; anu that students are able to take the nevessery
prerequisite courses for their chosen paths.

Vocational education courses complement and reinforce this
academic core; they provide alternative paths through the core in
which the content is comparable to core courses. In addition,
vocational education courses make students aware of different career
options, help students evaluate various career choices, and prepare
them to select a career.

Students and Instruction

Students are engaged in their learning tasks. There is an
emphasis on active, lively learning, with students discussing, ques-
tioning, and exchanging ideas; working at creating, constructing,
and producing projects that give depth and significance to the cur-
riculum; and using concrete meeriele and original source documents.

Teachers use questioning techniques to encourage students to extend
their thinking and articulate their reasoning. The subjects of
history, literature, and science are used to engage students in
discussions of events and ideas, in reflections about their own
lives, and as links co other curricular areas. Teachers recognize
'-ho need for students to become independent learners; they take into
account the knowledge students bring to each learning situation,
build on it, and challenge the students to apply whet they know in
new situations while they steadily increase each student's own
responsibility for learning.

Students with special needs -- limited - English - proficient, educa-
tionally disadvantaged, and gifted and talented students as well as
students receiving special education instruction and services --have
access to the core curriculum. The special services students with
special needs) receive support their success in the core curriculum.
When remediation is required, instructional strategies are modified;
or alternative learning settings (other than pull-out programs) are
developed so that students are successful in learning the regular
curriculum. The regular curriculum is not replaced by a diluted,
simplistic, remedial curriculum. Each professional staff member
acknowledges and accepts his or her responsibility for the students
with special needs, including the students at risk of dropping out
of school. Staff members help students build a bridge to alternative
learning settings and beck again as appropriate to the student's
career goal path.

For sample of the work of these four educational reform movement leaders, see:

Fenest L. Boyer, !0__oHi.ScholsAR-ortonciscatioSeconninricsAme. New York: Harper and Row, 1';83.
John I. Goodlad, 711'r'''scecai-acsrorrieuure.'-TWork: McGraw-Hill Book Co., 1983.
Bill Honig, "The 713METOT-3-111-rINIETWrrWeWHerd Part"0 Phi Delta K an Vol. 66 (June, 1985), 675.
Theodore R. Sizer, Horace's Compromise: The Dilemma of the American High . ghton Mifflin Co., 1984.
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The Organization and Culture of the School

The principal, vice-principals, and departmental chairpersons
are knowledgeable about and provide guidance in curriculum and
instruction. Their focus is on professional educational issues
rathftr than the management of the day-to-day functioning cf the
school. Time is recognized as a precious commodity, with meeting
time spent on educational issues rather than on housekeeping matters.

The departmr 'e work as a collegial organization, with teachers
conferring about. ,dents, planning together, and sharing curricular
information and mtruetional techniques. Teachers find their expe-
rience at echo°, pro'assionally rewarding. Staff development activ-
ities help teachers expand their curricular knowledge and refine
their instructional techniques through effective adult pedagogy.

Teachers and administrators believe that every student can
develop morally, intellectually, culturally, and emotionally to his
or her potential. They further believe that an educated society is
the sine qua non of a democracy. These fundamental beliefs are
evidenced in how they care about their students, what th'. students
are and are not learning, and how they are dr loping; how they work
together, plan and conduct instructional ities, and carry out
schoolwide activities; and how they communicate with Bt.:dents and
among themselves. They are committed to high-quality educaUT
for all students, working at program improvement as individual
collectively as departmental members, and as a total school
Throughout the school there is open, candid recognition and alb.
sior of the problems of the school on tne part of staff members &xi
collective and collegial efforts to eliminate the robleme in order
to increase the effectiveness of their school progr

These themes or attributes of a high-quality high school program
emerge and re-emerge in the ;;riteria contained in this Secondary
School Program Quality Criteria document. The 13 criteria include
sev- n curriculum standardi-Weix schoolwide standards. The cri-
teria for English/language arts, mathematics, science, history-social
science, foreign language, and visual and performing arts reflect the
major foci of the model curriculum standards for each curriculum area
adopted by the State Board of Education in January, 1985. In the
self-study conducted prier to a program review, st7ff members are
expecL ' to use the model curriculum standards in addition to these
ptogr A re.'ew criteria in order to analyze the current effectiveness
of eich curr culum area.

Althoug these criteria were developed for the program review
mocess, th it greatest value to a school lies in their use in ana-
lyzing the arious aspects of the school's program. Because the

'`aria r e high-quality standards, they represent the standards
rd w' .ch school staff members should be striving as they work

`o imp- ,ve the quality of education experienced by their students.
Staff members in all high schools should find these standards semen-
tie' in setting program quality goals, for use as a yardstick in
me wring progress toward those goals, and for use as indicators of
d'Aat'ion for improvement. The secondary school program quality
...riteria should recrive their greatest use as tools for planning
program improvements.

Sara Lawrence Lightfoot, The Good High Schools Portraits of Character and Culture. New York: Basic Books, Inc., 1983.

viii
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ENGLISH/LANGUAGE ARTS

The English/language arts program plays an important role in
developing the ability of all students to communicate in the English
language and to use critical thinking skills.

Students gain English language prrficiencies by reading a
central core of literary works that focuses on the significant
issues of human civilization. The skills of reading, writing,
listening, and speaking are developed in a systematic study of

these enduring works. Students actively use their language arts
skills to comprehend and develop the ideas and values that these
works embody.

In applying this criterion, consider all students, including
limited-English-proficient students, educationally disadvantaged
students, those students achieving at a level significantly below
their peers, gifted and talented students, and students receiving
special education instruction and services.

The English/language arts curriculum is comprehensive, system-
atic, and developmental. The curriculum is organized around a
central core of literary works selected from among the great essays,
poems, short stories, novels, biographies, dramas, folktales, and
speeches that preserve and embody the diverse cultural heritage of
the United States. English teachers use literature both (1) as the
medium for teaching the fundamental human, ethical, cultural, and
political values that underlie our society and connect us as human
beings; and (2) as the means for teaching reading, writing, listen-
ing, speaking, and thinking skills at all grade levels. The curric-
ulum is developmentally sequenced so that all students gain an
increased understanding of the works of 1-tersture that are studied
and are better prepared to read and comprehend similar works on
their own. The literature curriculum has three parts, oncompassing
a core, an extended, and a recreational/motivational reading program.
The core program consists of those works that are iqtensively
studied and discussed on classwide basis. The extended program
consists of similar works selected by students with the teacher's
guidance. Tne recreational/motivational reeding program develops
the reading habits of students and instills in students the lifelong
pleasures and rewards of reading.

Students engage in instructional activities and assignments
that encompass significant human issues and values embedded in the
best works of both traditional and contemporary literature. The
students confront themselves, their ideals, problems, values,
and interests in the light of the insights that the great works of
literature offer. They regularly respond to literature through
interrelated activities in writing, speaking, and listening.

The reading curriculum is extensive. District and English
departmental staff mmbers have selected score reading list and
have organized the Het by grade levels to provide for range,
complexity, and balance in style, content, issues, and genre.
Teachers involve the students in sequentially designed lessons to
enable them to enulunter more difficult literature and to become
aware of human issues. Students have access to a wide range of
literature through the school's library. They are encouraged and
e'pected to explore literature and language collections through
adequate library hours and support services. Students are challenged
to greater achievement and substantial mastery at each grade level
and in all classes.

1

Reading, writi g, listening, and speaking are integrated in a
total learning program that emptr___as higher order thinking skills.
Students learn to read with understanding, listen with purpose,
write in their own style, speak with influence, end handle the proper
conventions of standard English - -all within the context of studying
the central issues embodied in literature. Students develop their
thinking skills as they connect their reeding, writing, listening,
and speaking to the great thinkers of the world.

Students write every week. They learn to write clear, cogent,
concise prose connected to the literary works they study. They learn
to use the writing process to prewrite, draft, revise, and edit and
to help them develop their own style of writing. All teachers
teach writing as a process with a purpose. Students show greater
sophistication in their writing as they mature.

All students take at least three years of English/language
arts courses in which they systematically develop their ability to
read, write, listen to, and speak the English language and become
more knowledgeable about their cultural heritage through reading
literature. Courses are offered for students who want or need
to gain greater proficiency in English for postsecondary or career
goals. Opportunities are also available for students with limited
English proficiency.

Teachers interact with each other regularly at departmental
meetings designed to provide continuous staff development and program
renewal. Departments are organized so that curriculum and instruc-
tion are coherent and developmental. The integrity of the curriculum
is maintained across different sections of the same course. Each
teacher is committed to a systematic program that emphasizes pro-
gressive proficiency in the skills of reading, writing, listening,
and speaking as well as the higher level thinking skills of analysis,
synthesis, and evaluation. The chairperson and teachers perioditally
evaluate the program to determine how well the instruction achieves
substantial literacy for the students, the integration of writing,
comprehension, and speaking, and the contextual acquisition of
vocabulary and technical skills. Based on these evaluations,
changes are made in the curricular and instructional methods used to
achieve hiyher standards of students' achievement. The principal
ari departmental chairperson often interact to develop plans and
promote activities that support departmental efforts fur teachers to
grow professionally.

16
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English/Language Arts (cont.d

The curriculum is centered on a core of great literature that
includes a variety of reading materials from myth to dram and
from essay to biography. Literature is used as a medium and
means to teach:

- The significant human, ethical, cultural, and political issues
and values in life

- The skills of reading, writing, listening, speaking, and
thinking

Teachers focus attention on the central human issues raised in
literary works of the world in lessons that:

Focus on selected values central to human civilization.

Challenge the students to achieve greater understanding of the
issues and their importance to the human condition.

Develop the students' maturity in thinking about the issues and
articulating their ideas about them.

Engage the students in a renesessment of their own values based
on those embodied in the literature.

Students regularly take part in discussions, panels, debates, and
speeches on topics relatw1 to the central human issues found in
the literature.

Students show increased facility for high-quality oral presenta-
tions as they practice their speaking skills at each grade level.

Students actively respond to central literary works through
activities such as integrated writing, speaking, and development
of listening skills.

High -level thinking skills are included in the integration of the
development of skills and the study of literature. Students in
all classes develop their ability to analyze, synthesize, and
evaluate what they are reading.

Students learn to read with deeper comprehension and with sophis-
tication, discussing the nuances as well as the larger meanings of
a variety of literature.

Students:

- Confront the complex issues in the literature through analysis
and summarize the central themes.

- Engage in comparing and contrasting activities.

- Discuss various interpretations of ti . work and make inferences
concerning the author's meaning.

2

- Draw conclusions and make judgments.

- Appreciate the techniques of effective expression in the
literature.

- Learn about structural components as well as characterization
and point of view.

Original whole works make up the major part of the program rather
than anthologies or watered-down versions of the works.

Students demonstrate increased writing competence by learning and
using the writing process in descriptive, narrative, informative,
and analytical forms of writing. They experience a writing
program in which they engage in:

- Prewriting and writing their first drafts

- Sharing their drafts with other students and getting feedback

- Revising and editing their drafts

- Evaluating their writing according to standard conventions and
criteria

Students write to develop their own style. They are familiarized
with word processing and other computerized writing tools. Stu-
dents' writing is published in the classes, school, and community.

Students develop their listening skills as a result of direct
teaching activities by the teachers. Students practice critical
listening in a variety of settings (small and large groups and
one-on-one situations) and learn to distinguish between the
emotional and factual content of the messages they receive.

Twachers use direct instruction to teach the conventions of the
English language - -grammar, punctuation, capitalization, spelling,
and vocabulary--when tnose conventions have not been acquired
through reading.

Students show greater maturity in reading, writing, listening,
speaking, and thinking as they progress from the freshman to
senior years of high school. Teachers make more rigorous and
challenging demands and expect more sophisticated skills from the
older students than from the younger ones.

Students are required to take at least three years of course work
that develops proficiencies in reading, writing, listening, and
speaking the English language. Elective courses and courses for
students with limited-English proficiency are also provided.

18



English/Language Arts (cont.)

English teachers meet regularly to ensure that their courses
are coherent and developmental for students progressing through
high school, that the courses meet university requirements for
the college bound, and that students are developing sufficient
skills in English/language arts, in thinking, and in understand-
ing, interpreting, and appreciating literature.

English teachers periodically evaluate their program in order to
determine the extent to which:

- Students are becoming culturally literate.

- Instruction and assignments integrate writing, comprehension,
and speaking.

19
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- Students are improving in their use of vocabulary and technical
skills as evidenced in their writing and speaking.

Specialized courses in the language arts are available to students
who have specific interests or needs.

The principal actively supports departmer goals and efforts for
professional growth on the part of the faculty.



The ability to think mathematically is becoming more and more
essential for all members of our highly complex and technological
society. To accommodate changes in the way and extent mathematics is
used, it is essential that students develop the ability to discern,
conjecture, reason, invent, and construct; in short, that they be
able to think mathematically.

The mathematics curriculum helps students gain this kind of
mathematical ability first, by emphasizing basic mathematical con-
cepts and second, by emphasizing higher-level thinking skills and

MATHEMATICS

problem solving as a process. Requiring a new intensity of study,
the mathematics curriculum requires students to achieve a depth of
understanding that enables them to know why as well as how to apply
their mathematical learning.

In applying this criterion, consider all students, including
1.mited-Engliah-proficient students, educationally disadvantaged
students, those students achieving at a level significantly below
their peers, gifted and talented students, end students receiving
special education instruction and services.

The primary objective of instruction is to develop the students'
mathematical understanding- -the ability to discern mathematical
relationships, to reason logically, and to use mathematics techniques
e ffectively. All students master the major concepts and skills of
e ach strand of mathematics: number, measurement, geometry, patterns
and functions, statistics and probability, logic, and algebra.
The curriculum is organized to enable all students to learn these
concepts and skills. Teachers in the department are committed to
developing in each student this kind of mathematical understanding.

The curriculum continually reinforces and extends the previously
learned mathematical concepts and skills through problem assign-
ments that require the use of these concepts and skills in a variety
of new situations with real-world settings. The relationships among
concepts and skills, both old and new, are stressed in all classes
so that students can connect new or extended concepts to what they
already know. The students experience mathematics as a cumulative,
unified subject.

Students learn problem solving as a process and experience the
rewards of arriving at solutions through their own efforts. The
thinking skills of problem solving are highly valued by both teachers
and students. Each student takes an active role in problem solving.
They systematically develop their ability to apply mathematical
knowledge, skills, and experience to resolve new and/or perplexing
situations.

Estimation is taught as a regular part of the instructional
program. Students use estimation as an aid in computation, in
problem solving to evaluate the quantitative aspects of situations,
and to test the reasonableness of their conclusions.

Teachers and students routinely use calculators and computers
in the mathematics classes. Calculators are used to decrease the
time students must spend on computation and increase the time they
spend on concepts and problem solving. The use of computers helps
students explore, discover, and create mathematical relationships.

The primary focus in each course is each student's understand-
ing and applying concepts rather than his or her ability to memorize
rules and procedures. Instructional methods require inLerection
among students and between teachers and students to communicate

mathematical reasoning and understanding. Students experience the
fascination and excitement that mathematics provides through practi-
cal applications. Such applications engage the student in situa-
tions that reveal the way mathematics is used. Students have
practical experiences in applying mathematics in other disciplines.

Teachers use concrete materials and real-world applications
to help their students understand mathematical concepts and relate
new concepts to those already learned. Students' understanding of
concepts is enhanced by their use of concrete materials.

Instruction in each course covers the content planned for the
course and is flexible enough to address the learning needs of each
student. The mathematical knowledge of the students is regularly
assessed so that specific areas of difficulty are identified and
retaught as needed. Students who learn rapidly are given assignments
of greater depth and extent. Students' performance in all courses is
such that later courses in a sequence can be completed without
extensive review of previously taught content.

The mathematics program offers alternative sequences of courses.
There are sequences for students preparing for college, for honors
end advanced placement studente, for stdents ready to go beyond
eighth grade curriculum but not preparing for college, for students
who have not yet mastered the seventh and eighth grade curriculum,
and for students who need individualized work in the e',ementary
curriculum. Placement and counseling of students are based on
thorough and ongoing diagnosis, with opportunities for students to
transfer into a more appropriate sequence as their nets change.
Students who need .sore time to master core content enroll in course
sequences that allow for it.

The mathematics department meete regularly to discuss, plan,
implement, and evaluate its program. The teachers and chairperson
often interact to coordinate departmental objectives and collaborate
on achieving the objectives.

Staff development activities aimed at improving instruction and
students' achievement are held periodically, and the teachers are
personally involved in the improvement proceso. Professional renewal
is valued end recognized. The principal and chairperson often meet
to collaborate on ways they will load and support the raising of
mathematical expectations among faculty, students, and parents.

4



Students are regularly encountering new and unexpected situations,
such as problems that can be solved with previously acquired
skills but are different from and more complex than problems they
have solved before in their mathematics classes.

Students demonstrate their ability to think mathematically by
their competence in constructing and inventing mathematical
solutions to problems. They learn to:

- Formulate problems. - Find solutions.

- Analyze problems and - Verify and interpret
select strategies. solutions.

Students demonstrate the ability to use the following problem-
solving strategies:

- Estimate. - Draw a picture or diagram.
- Look for a pattern. - Make a list or table.
- Write an equation. - Use models.
- Guess and test. - Act out the problem.
- Work backward. - Solve a simpler but related problem.

Teachers create classroom atmosphere in which students feel
comfortable trying out ideas; they model problem-solving behavior
and encourage students to explain their thinking during problem
solving. Students are encouraged to solve problems in a variety
of ways and accept solutions in many different forms.

Teachers utilize concrete materials and familiar experiences to
assist students' understanding of mathematical concepts, to con-
nect their understanding about real objects and their experiences
to mathematical concepts, and to gain direct experience with the
underlying principles of each concept.

Each student has calculator available in his or her mathematics
class. Scientific calculators are used for common tables such
as those for roots and powers, logarithmo, and trigonometric
functions.

Computers are used often for creating problem-solving aids such
as geometric displays, organization and graphing of date,
simulations of real-life situations, and numerical sequences and
patterns.

Teachers assign practical application projects that enable
students to solve problems that exemplify the use of hematics
in the everyday world. Applications are derived from the area of
interest to the students such ma:

- Sports
- Auto mechanics
- Scheduling
- Architectural space
planning

- Voting and elections

- Surveying
- Navigation
- Projections onto screens
- Loans and credit
- Retail inventory and pricing
- Population and census

Instruction in all classes is flexible enough to address the
learning needs of each student; lessons and assignments are based
on ongoing diagnosis and assessment of each student and qv%

designed to enable all students to master the essential concepts
of the curriculum.

Classroom instruction includes whole-group instruction, coopera-
tive learning groups and individualized instruction, teacher -
directed remediation using alternative approaches, and horizontal
enrichment.

Homework assignments are designed to give students the additional
exposure needed to master a concept through meaningful and
creative experiences that supplement cleleroom activities.

A program for students of the lowest competency is available that
concentrates on the student's "number sense," his or her apprecia-
tion of the sizes of numbers, and the estimation of results to be
expected from calculations.

Students who are competent in the basics of arithmetic but who
have learned little of the measurement, geometry, functions,
'statistics, logic, and algebra have a basic or general mathematics
course concerned primarily with these strands available to
them.

Students who were moderately successful in eighth grade but
are not prepared for a rigoroub college preparatory Algebra 1
course have available to them an academically oriented alterna-
tive (mathematics A of the framework) that moves beyond eighth
grade in all strands and keeps open the option of subsequent
transfer to the college preparatory sequence.

The first course in the college proparatory sequence is fur
students who are strongly prepared and motivated. Students
passing this course are prepared tu take further college
preparatory courses with little review or reteaching.

A senior elective is available for average and above - average
students who will not take college preparatory mathematics as
seniors.

An applied elective course is available for students who have
passed the minimum competencies but who will not take an aca-
demically oriented course.

Calculus, if offered, is given as an advanced placement course.

The development of the weakest students is monitored closely.
They are given individualized help and encouraged to enroll in
regular classes after succeeding in the remedial efforts.

Regular meetings are used by the mathematics teachers to develop
and coordinate the objectives of the mathematics program and
collaborate on the implementation and evaluation of those objec-
tives.

Staff developmental activities are designed to improve mathemat-
ics instruction. Teachers are committed to delivering a high
quality mathematics program and are supported by the principal
and department's chairperson as they work to increase their
skills.
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SCIENCE

Because of the increasing technological demands on our society,
the role of science in the academic spectrum is continually being
expanded, revised, and updated. Science has assumed a new signif-
icance in the lives of Americans, and all students should have the
opportunity to develop scientific literacy.

Science students learn scientific concepts primarily by
engaging in the scientific process. Science experiments help

students internalize the content of science and give them an
appr..ciation for scientific inquiry and problem solving.

In applying this criterion, consider all students, including
limited-English-proficient students, educationally disadvantaged
students, those students achieving at a level significantly below
their peers, gifted and talented students, and students receiving
special education instruction and services.

The primary goal of the science program is scientific literacy
for all students. Students develop scientific literacy by: develop-
ing interest and enjoyment in learning how things work and why
things are; learning fundamental concepts of science and how the
application of these concepts affects their daily lives; learning
techniques of the scientific method to validate science knowledge;
developing thinking skills for lifelong learning; and using attitudes
and knowledge about science to live as an informed citizen In a
scientifically developed nation. Students have a positive attitule
toward science and take an active interest in science.

The science curriculum is comprehensive, rigorous, Lalanced,
and sequential and is built on the concepts learned in elementary
and intermediate schools. As students progress through the sequen-
tial curriculum, they encounter basic scientific concepts repeated
at higher cognitive levels. Teachers understand this spiraling
nature of the curriculum and work on the articulation needed to make
the spiraling concept work.

Students learn the facts, terminology, laws, and theories of
physical and biological science by engaging in the processes of
science and problem solving through experiments and other investiga-
tive strategies. Students experience the connectedness of science
content and the scientific process and are able to integrate the tao.

The curriculum emphasizes experiential learning, and instruction
is activity-based. Students learn by hands-on periments that
develop both the rationale and intuitive thinking inh,:ent in science
inquiry and problem solving. They have the opportunity to explore
natural phenomena, formulate experiments to solve specific problems
of their own choosing, and develop alternative solutions to problems.
Active learning is both serious and fun; students are learning in
novel, creative situations.

All students acnieve the level of scientific literacy necessary
for them to function in our highly technological society. They
apply their scientific knowledge to current situations and to life
around them and discuss the societal implications of scientific and
technological advances. Students have regular opportunities for
in-depth analysis of ethical issues and for discussions of attitudes
and values as they affect science and technology. They realize
that science is a human endeavor, and not a value-free body of
knowledge.
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Direct instruction, independent and small group laboratory
work, science projects, and discussion semsions are used to develop
the students' conceptual understanding of major scientific phenomena.
This variety of teaching methods is employed for each major curricu-
lar objective as reinforcement and to take advantage of different
students' learning modalities, Students are frequently asked to
explain their own ideas about natural phenomena and formulate test-
able hypotheses in their own words. Teachers facilitate such dis-
cussions with open-ended and divergent questions so that the students
expand their views and understanding as they explore the complex
ethical issues in applying science to a technologically advanced
society. The school's library offers a collection of science
materials that support independent research projects by students.

While concentrating on the essentials of the science curriculum,
teachers foster and maintain students' interest in a wide variety of
topics by using stories of great scientific discoveries, biographies,
and other high interest science reaaings. Teachers relate science
concepts to the major ideas of art, literature, history, and mathe-
matics. They draw on and develop alliances with the science re-
sources found in the community: museums, universities and colleges,
educational television, industry, science fairs and expositions,
science teacher organizations, and military and governmental
agencies. Field trips and science fairs are important parts of the
science program and are used to maximize students' interest as well
as achievement. Teachers encourage parents to provide science
experiences for their children.

All students receive at least two years of science instruction
that incorporates a balance of physical and biological sciences.
Science programs are flexible enough for students to prepare for
advanced courses in biology, chemistry, physics, and earth/space
sciences. Students planning for careers in science-related fields
take at least three years of science and three years of mathematics.
If they are interested and able, students who take general life
science and physical science are encouraged to take more advanced
courses.

The science teachers exempll.fy high standards of scientific
knowledge and teaching expertise. They are regularly involved in
staff developmental programs aimed at personal renewal and improved
competence in science education. Teachers regularly collaborate
on curricular and instructional issues. The curricula of variaus26



Science (cont.)

courses and grade levels are carefully articulated and sequenced.
Staff is committed to students' mastery of the articulated curric-
ulum.

Efforts to plan, implement, and evaluate the science program
are coordinated within the department. Teachers regularly meet to

share instructional and experimental techniques. The principal
and chairperson regularly discuss the science program and its role
in the school's total program. Administrative support of the
science program is translated into updated and well- maintained
science facilities, equipment, and instructional materials needed
for a quality program.

The science curriculum focuses on the content and processes of
science through problem solving by experiments and other means
of investigation. Students demonstrate their ability to inte-
grate the content and process,- of science by their competence
in conducting experiments ts learn science concepts. Science
experiments put students in &ergs of their own learning.

Students learn the basic concepts of physical science, including
an understanding oft

- Atomic structure, molecules, e:3ments and compoundm, and their
properties

- Phases of matter and the kinetic theory
- Definition of measurement of physical characteristics
- Chemical reactions and nuclear science
- Force and motion
- Energy sources, transformation, and conservilion
- Waves: fluid, sound, and electromagnetic
- Hest and heat transfer
- Electricity and magnetism
- Geological processes
- Water gale, clients, and weather
- Astronomy end space exploration
- California land forms
- Oceanography

Students learn the basic concepts of biological science to
an understanding oft

- Structure, functions, and interrelationships of cells, tissue,
organs, and systems

- Categories and roles Jf organisms in the web of life
- Animal and human behavior, growth, and development
- Plant functions, including the processes of photosynthesis and
plant respiration

- Reproduction, genetics, and theories of evolution
- Ecosystems and ecology
- Technological advances in medicine and agriculture

The science teachers build on the students' previous science
education. Spiraling of knowledge and skills is evident in the
COMMIS.

- Explore n.,tural phenomena.
- Organize the data collected.
- Formulate experiments.
- Develop alternative solutions.
- Solve problems.

Students have frequent experiences that develop their thinking,
communication, and learning skills in science. These activities
are open-ended, student-directed, and interdisciplinary.

Students have regular opportunities for analysis and discussion
of the ethical issues of science and technology. The discussions
are based on an understanding of the scientific concepts and
related to issues that students are interested in and care about.

Teachers utilize community resources by forming elliances with:

- Museums
- Science fairs and
expositions

- Organizations of
science teachers

- Educational television
- Universities and colleges
- Industry
- Governmental and military

agencies

All science teachers are highly knowledyeable about science,
skilled in the scientific process, and arc able to instill in
their students a positive attitude about science and a desire to

incluae learn more.

The teachers emphasize experiential learning thr
based instruction. The students:
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activity-
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All students take two years of the biological and physical
sciences as part of their co e program. Included in the t
years are concepts of earth and space science. The
department offers other courses for students
scientific knowledge.

The teachers utilize staff de
current with scientifi
instructional skills

The de

wo
science

who went more

elopment opportunities to keep
c advancement and to refine their

partmental staff works together to evaluate the science
rriculum and instructional methods in order to ensure consis-

tency, coordination, and alignment vocmg the courses and to plan
programmatic improvements as needed.

The adm:listration at the school and the district support the
science program by providing the facilities, equipment, and
materials needed to implement a high-quality science program.
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HISTORY-SOCIAL SCIENCE

Participation in the affairs of our society, as individuals and
as group members, is an essential component of citizenship. The
development of students' citizenship for the present and future
requires a knowledge of history and an understanding of the impact of
the past on both contemporary times and the future. To prepare for
this responsibility, students study and understand Unites States
and world history, geography, culture, government, civics, and
economics.

The study of history and social science, because of its inter-
disciplinary nature, utilizes skills from each academic subject area
to gain insight, make evaluations, and analyze problems inherent in
the broad spectrum of today's society.

In applying this criterion, consider all students, including
limited -proficient students, educationally disadventeged
students, those students achieving at a level significantly below
their peers, gifted and talented students, and students receiving
special education instruction end services.

The history-social science curriculum and instruction (1)
vitalizes history as the link between past and present; (2) high-
lights the breadth of perspective by teaching students to experience
history-social science through the mind and eyes of the historian,
geographer, the economist the anthropologist, the sociologist, the
psychologist, and the humanist; (3) includes instruction in geography
so that the critical role of the environment, location, resources,
and demography can be better understood; (4) teaches the basic
values and principles of our democratic, constitutional system and
the pluralistic nature of our state and nation and compares it to
other systems; end (Si promotes the acquisition of academic, civic,
and social skills. The foundation of the curriculum is history: the
narrative account of events and their development and consequences.

The curriculum of the history-social science classes provides a
sound and broad-ranging knowledge base and is structured in s devel-
opmental sequence. Students are challenged to study seriously the
major events, places, and individuals of history and governments in
order to: (1) gain an understanding of the key ideas, concepts, and
themes of the human experience; (2) recognize the central issues of
the human condition; (3) make judgments about humankind and civil-
izstion; and (4) know mhat is essential to a good society. ?spents
of world isolation and interdependence, the diversity of cultures
and universal human experiences, and the dynamic and the static
nature of human organizations are studied.

The curriculum and instructional activities and assignments
engage the students in the lives and situations of the people and
the times that they are studying so that the students feel a connec-
tion to the past and are able to examine and develop their own values
in relation to what has been, is, and eight be.

Through the curriculum and instructional activities and assign-
ments, students are challenged to develop and demonstrate their
creative and critical thinking skills. They learn to analyze
crit4cally the events, places, and individuals of history and
govern:onto according to established procedures of historians and
social scientists. They demonstrate skirl at organizing, inter-
preting, and synthesizing knowledge from a variety of sources and
evaluating tho content from 42, analytical perspective. The history
and social science collections in the school's library enable
students to research topics in depth.
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The students demonstrate increased proficiency in solving
problems and making decisions both in the classroom and in school
that portend effective decision making at home and in the community.
Teachers emphasize the importance of this practical application of
history end social science by giving their students ample opportuni-
ties to apply critical thinking skills to problem solving and
decision making in a contemporary setting.

The curriculum enables students to understand and undertake
their responsibilities as citizens through experiences in class and
in the community that provide knowledge of the world at hand and at
large. Central to the curriculum are the basic American values of
justice, equality, individual freedom, responsibility, respect for
the individual, widespread public participation in governance, and
constitutionally guaranteed rights of citizens. These principles of
democracy are linked with an understanding of how our institutions
function. Students learn the prerequisites of democracy and the
origins and consequences of totalitarianism and tyranny. This
primary focus is evident in the course syllabi, in the instruction
taking place, and in the assignments completed by the students.

Teachers use variety of appropriate is *.ructional techniques
to teach specific objectives, with an emphasis o iniereotive method-
ologies. The courses are interdisciplinary in conception and execu-
tion of the scope, sequence, emphasis, and methods of instruction.

All students trice at least three years of coursework in history -
social science as part of the core required for graduation. These
courses involve the students in the study of United Stiles and world
history and geography as well as American government, civics, and
economics, and include the interdisciplinary study of thous iibjects.
Beyond the core courses, students can elect to take specialized
courses in order to gain a greater understanding and appreciation of
history and the social sciences. The total curriculum it coherently
organized throughout all grades and avoids needless repetition.
What is being taught in the classrooms corresponds to whet is to
be learned, as described in course of the study.

Evaluation is ongoing and includes students' per'unemace, in-
structional objectives, and classroom interaction as -all as lono -
range goals. The instructional methods and the content taught in the
courses are adapted to the result of this evaluation. The uchool's
leaders encourage faculty members to renew themselves professionally
and provide the faculty with significant in-service opportunities.

8
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History-Social Science (cont.)

Teachers of history-social science courses design instructional
activities and give assignments that develop the students' skills
in reading, speaking, writing, listening, and thinking.

Students, in each course, are developing the study skills, the
critical thinking, and the social participation skills essential
to learning history and social science. Students demonstrate
increasing competence in these skills in the subject areas from
the freshman to senior years.

Teachers de. 'lop the students' knowledge and understanding of
history and Oa social sciences in an interdisciplinary context by
using such methods as:

- Employing small group discussions, debates, and role playing
to study issues

- Developing the students' ability to use literature, drama, art,
and other cultural expressions in their study of history

- Coordinating assignments with other subjects

- Requiring projects that utilize specific English, mathematical,
scientific, and basic study skills

- Encouraging the student to participate in local school
government, in civic activities, and political issues

- Using individual and cooperative learning projects

- Assigning long-range projects that require students to re-
search, interpret, and apply history and social science concepts

- Assigning projects that challenge students to inveatigate
and participate in current events that clarify historical anJ
social concepts and theory

- Studying the oajor events, places, and persons in history
and government to gain an understanding of the key ideas,
concepts, and events of the human experience

- Using the community as a resource

- Using computer simulations and data bases

- Focusing the history-social science curriculum on the basic
values of the American experience:

- Social justice - Respect for the individual
- Equality - Private ownership of property
- Freedom and - Widespread participation in
responsibility public policy

- Authority

Students are developing critical-thinking and problem-solving
skills. They ore able to:

Define the problem:

9
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- Identify central issues or problems.
- Compare similarities and differences.
- Determine which information is relevant.
- Formulate appropriate questions.
- Express problems clearly and concisely.

Judge information related to the problem:

- Distinguish fact from opinion.
- Check consistency.
- Identify unstated assumptions.
- recognize stereotypes and cliches.
- Recognize bias, emotional factors, propaganda, and semantic
slanting.

- Recognize value orientations and ideologies.

Solve problems/draw conclusions:

- Recognize the adequacy of data.
- Identify reasonable alteriatives.
- Predict probable consequel.ces.
- Test conclusions or hypotheses.

Students develop social participation skills by:

- Taking the perspective of others; empathizing
- Understanding multiple perspectives on societal phenomena
- Examining concepts end feelings of self
- Recognizing one's own biases
- Seeing people as individuals rather than applying stereotypes
- Balancinn intellectual gnu emotional perspectives
- Working in groups
- Giving and receiving constructive criticism
- Accepting responsibility and demonstrating respect for others

All students take at least three yeare of history- social science
that involve the study of:

- United States history and geography
- World history, culture, and geography
- American government, civics, and economics

Additional courses provide students opportunities to gain a
greater understanding of history, the social sciences, and the
humanities.

The teachers and the departmental chairperson regularly evaluate
the history-social science courses to ensure that:

- The curriculum is coherently organized.
- Needless repetition is avoided.
- What is taught is what is contained in the C06,'Se of study.
- The scope, sequence, and emphasis of the curriculum and instruc-

tional methods are enabling students' learning end the realiza-
tion of departmental goals.

Teachers take advantage of staff development activities to develop
or refine their knowledge of history, the social sciences, and
appropriate instructional methodologies.

32
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FOREIGN LANGUAGE

Students need to prepare themselves to live in a global society
where foreign language skills and multicultural understandi.g are
incressir, r essential. The mastery of a second language, enabling
students to vommunicate meaningfully in that language, is the primary
goal of foreign language instruction.

Students develop the ability to communicate in a second language
by continually using the language for communication both in and

outside of the classroom. Students learn the language in a con-
temporary cultural context.

In applying this criterion, consider all students, including
limited-English-proficient students, educationally disadvantaged
students, those students achieving A a level significantly below
their peers, gifted and talented students, :mid students receiving
special education instruction and services.

All students have the opportunity to learn a foreign language
as part of their high school education. Several different languages
are offered, so students hays a choice of languages to study.

The language curriculum is designed to motivate students to
continue study beyond the first year. Students with previous foreign
language experience can profitably take advanced classes and study
subject matter in the foreign language in order to gain greater
proficiency in the language.

The focus of the entire foreign language program is on meaning-
ful and useful communication in the language. All classes in each
language are taught with communication as the primary goal and the
dominant activity. Instructors and students speak in the language to
the maximum extent possible. Students have the opportunity to
improve their listening comprehension daily; they read the language
to understand what is written; they speak in the language conducting
meaningful, purposeful interchanges; and they write in the language
to send messages to other people.

Each language is taught within the contemporary cultural context
of countries where the language is spoken, including the United
States. Learning activities emphasize that each language is an
expression of a particular culture or of several related cultures.
Students learn that many cultural universals exist but that cultures
vary and are of equal value.

The courses in each foreign language are proficiency-based.
Specific proficiency levels are established and articulated for
listening, speaking, reading, writing, and learning the culture of
the language. Teachers incorporate these proficiency levels in their
objectives for courses and lessons, and they regularly assess each
individual student's proficiency in listening, speaking, reading,
writing, and knowledge of the culture. Grading guidelines focus on
the successful performance of communicative tasks over a sustained
period of time. These guidelines are given to the students early
in the semester so that they know how their performance will be
evaluated.

The language department meets regularly to plan, implement, and
evaluate the program. The teachers and chairperson often interact
to coordinate departmental objectives and collaborate on achieving
the objectives. Changes made in order to develop higher standards
for the tending and learning taking place in the foreign language
classes are the result of regular evaluation of students' achieve-
ment, instruction, and the curriculum. The principal and chair-
person meet regularly to discuss the role of foreign language
instruction in the school's total program. The department has
implemented plans that make foreign language classes more accessible
to all students. The teachers are involved in foreign language
training programs that help them develop their communication and
proficiency teaching skills. The school's leaders encourage and
enhance such staff development efforts.

Foreign language is provided for all students at every readiness
level. Advanced courses and subjects taught in the foreign

Students are taught, in the receptive areas of listening and
reading and the productive areas of speaking and writing:

language are available for students who studied the language in
elementary and intermediate schools and for native speakers. - Language functions

- Structural differences
Meaningful communication is the mein goal and the major activity
evident in the foreign language courses.

- Vocabulary
- Communicative and /or graphic signals

Classroom language interchanges include: e Specific proficiency levels have been established for perceptive
and productive skills, and means of assessment are in place.

- An obvious purpose in communicating
- Personal significance in the content
- Resolution of uncertainties as a result of communicating

Students learn to understand and appreciate:

- The cultural features of the language and society
- The spontaneity and unpredictaidlity in conversational
communication

- Cultural universals, the physical and psychological bases of
cultural behaviors, and the unconscious ways in which
themselves prejudge behaviors different from their own

10



Foreign Language (cont.)

- The significance of special behaviors in target cultures

- Cultural skills in selected target culture contexts or
situations

- Cultural connotations in selected key words and phrases,
gestures, facial expressions, and other body language

Administrators facilitate and encourage opportunities (language
camps, travel abroad programs, students' exchange programs, and
holiday celebrations) filet integrate foreign language competency
skills with on-campus raivities.

Departmental faculty members meet regularly to ensure a coordi-
nated program that meets the needs of the students and the goals
of the department.

The regular evaluations of students' academic performance and
proficiency, instruction, and curriculum have resulted in higher
standards for teaching-learning in the foreign language program.

Foreign language programs are accessible to all students.

The staff development activities help teachers improve their
methodological and language/cultural foreign language skills.
The school's leaders actively support this staff development.



VISUAL AND PERFORMING ARTS

Exposure to and involvement in the visual and performing arts
are crucial to the education of our youth. Each student's education
can be considered complete only as it includes the personal develop-
ment through participation in the arts, the knowledge of our artistic
heritage, and the understanding of the societal values of art
contained within the arts curriculum.

The visual and performing arts curriculum helps students make
connections to our cultural heritage as well as our diverse cultural

traditions. The arts curriculum prepares students to express
themselves creatively through artistic endeavors and to develop
appreciation of the arts.

In applying this criterion, consider all students, including
limited-English-proficient students, educationally disadvantaged
students, those students achieving at a level significantly below
their peers, gifted and talented students, and students receiving
special education instruction and services.

The primary focus of the arts curriculum is to prepare students
to express their creativity and to incorporate art into their lives.
Students are enthusiastic about their participation in the arts and
are motivated by the ucceis of their own artistic endeavors. In-
struction concentrates principally on practicing artistic operations,
developing artistic skills and techniques, and creating artistic
products. The courses concentrate on gaining the knowledge and
mastering the skills and techniques needed to make creative self -
e xpression possible. The creative activities in which the students
are engaged promote personal insight, emotional satisfaction, and
spiritual nourishment.

A secondary focus is to develop and refine each Rtudent's
sensitivities to the arts and to enable all students to critically
appreciate their own and others' performances and work through an
examination of the standards of excellence for each area. Taken as
a whole, the arts curriculum promotes lifelong involvement and
appreciation of the arts.

The visual and performing arts department offers a variety of
courses, at least one of which each student takes as part of his or
her core program in high school. Other courses offered by the
department are taken as electives by students who want more special-
ized training and appreciation of the arts. The courses educate
students in four disciplines of the arts: dance, drama, music, and
visual arts.

Each of the fine arts is taught with the rigors of a discipline
containing its own body of organized knowledge. The total arts
program recognizes the interrelationships among the four arts
disciplines and between the arts and other subject areas.

In the art courses students are connected to their cultural
heritage; they develop an understanding of themselves within the

context of our common heritage and the diverse cultural traditions
that make up our culture. The art activities and assignments help
the students develop insights into other cultures and enable them to
recognize universal concepts and values end to express their own
individual values and ideals.

Instruction and assignments in the arts stimulate the senses and
the emotions of the students by having them encounter the sounds,
movements, and graphic displays of the visual and performing arts
media and by having them participate in and learn to appreciate the
performances and products of dance, drama, music, and visual arts.
Students appreciate the arts as a means of nonverbal communication.

Teachers demonstrate their own artistic abilities and creativity
in the methods used to motivate students to high-level achievements
in the arts and in arts literacy. Experiential methods predominate,
but other methods are used to highlight the arts as an academic dis-
cipline and to focus on the higher level thinking skills, including
analysis, interpretation, evaluation, problem solving, and applica-
tion associated with the arts. Community resources are used to
enhance the total arts program. Practicing artists are brought into
the school's program on a regular basis to interact with the students
about their artistic works and the students' art.

The visual and performing arts faculty is organized to work as
a unit. Coordinated program planning is an ongoing, regular part
of the departmental effort to provide high-quality instruction in
the arts. The faculty regularly evaluates the arts curriculum and
implements changes designed to increase the number of students
who are literate in the arts and who are skilled in producing and
performing the arts. The teachers are involved in ongoing staff
development programs in arts instruction. The leaders in the school
work together to provide the resources necessary for quality arts
instruction, production, and performance.

All students take at least one visual or performing arts course as
part of their core curriculum. The department offers courses in
dance, drama, music, and visual arts.

3'1
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The visual and performing arts courses:

- Teach a common core of knowledge.
- Connect students to their cultural heritage.
- Develop and refits students' sensibilities to arta.
- Enable students to express their own creativity and experience

moments of exaltation.
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Visual and Performing Arts (cant.)

Students, in developing a common core of knowledge, learn that:

- Universal concepts are expressed throughout.

- Artistic styles are influenced by social, political, economic,
and technological events.

- The arts are a means of nonverbal communic4 :Jon.

- Both the western and nonwestern traditions have important
styles.

- The arts enhance and reinforce concepts and ideas in other
subject areas.

Students gain deeper insights into the role that the arts have
played in the development and transmission of cultures throughout
the world. Students learn that:

- The arts reflect ideals and values of various cultures.

- The arts contribute to the ceremonies and celebrations of the
world's cultures.

- A common culture can evolve from artistic contributions of
various ethnic groups.

- Their own values and ideals can be expressed through the
artistic disciplines.

- Culture is transmitted across generations through the arts.

In developing and refining their sensibilities, students:

- Develop and refine kinesthetic, aural, tactile, and visual
sensibilities.

- Learn to appreciate and enjoy works of art more fully.

- Make aesthetic judgments.

- Use higher order thinking skills as they observe unique
interrelationships in art and nature.

Students engage in creative activities that help them:

- Learn to value their own efforts to think imaginatively through
experiences in the arts.

- Transform personal experiences into original artworks.
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- Engage in activities directed toward refining and mastering
artistic eking, and performance/production techniques.

- Understand and appreciate the arts for lifelong involvement.

Students have experiences with important works in dance, drama,
music, and visual arts in the artistic, intellectual, and philo-
sophical history of western traditions. Students also experience
the arts of nonwestern traditions and thereby gain a better
appreciation of other cultures.

Students gain an ability to exercise judgment and discrimination
in each area of the arts through an analysis of the criteria of
excellence for that discipline.

Students have ongoing opportunities to evaluate their arts
performances, works, and compositions.

Students' artworks are exhibited for recognition and apprecia-
tion throughout the school's buildings.

Students engage in activities teach promote their understanding
of the arts for lifelong involvement, including the potential for
careers.

Teachers of the arts:

- Teach the arts as an academic discipline.

- Motivate students by demonstrating artistic abilities and
creativity.

- Employ experiential teaching methods whenever appropriate.

- Use community resources, including practicing artists.

A coordinated planning process is used to evaluate the fine
arts program and to implement changes that will increase the
effectiveness of the curriculum.

Teachers participate in ongoing staff development in arts
instruction.

The necessary resources for arts instruction, production, and
performance are secured through the joint efforts of the leaders
in the school community, including parents and community mem-
bers. Parents and community members also assis in securing the
necessary resources.
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VOCATIONAL- TECHNICAL EDUCATION

Vocational-technical education provides students an oppc:tunity
to explore, evaluate, and prepare for careers. Vocational-technical
e ducation complements and reinforces the core curriculum common to
virtually all tudentn.

Vocational-technical education is a continuum of well-planned,
coordinated, articulated, and sequential education and vocational
training experiences that prepare students for successful participa-
tion in the community, home, life, work, and college. It encompasses
awareness of careers, exploration of jobs, vocational guilance and
counseling, establishment of career goals, employability skills,
development of personal skills, job skills' clusters, and general to
specific job skills. It prepares individuals for job entry, Job
advancement, more advanced training, job retraining, and entrepre-
neurship.

Vocational-technical education in California comprises nine
major subject matter programa: agricultural education, office
e ducation, marketing education, consumer and homemaking education,
home economics-related occupations, health careers education,
industrial arts education, technical education, and trade and
industrial education.

Vocational-technical education has a dual purpose in its mission
to benefit individuals as well as society as a whole. All students- -
males and females, the gifted and disadvantaged, the handicapped, and
minority and nonminority students - -hove the right to select a career
and receive education and training to make their goals possible.

Students whose career goals include employment immediately after
leaving high school and who want to learn the skills and concepts
required for an occupation have access to specific occupational
training programs rrom a variety of sources: the comprehensive high
school, the regional occupational center/program (ROC/P) associated
with the school, the community college, adult education, and the
community.

In applying the criterion for vocational-technical education,
consider how the comprehensive high school, the ROC/P, the community
college, adult education, and the community interrelate to maximize
vocational-technical education opportunities for students. Consider
also assistance given to handicapped students, students in nontradi-
tional programs, pregnant students, single parents and homemakers,
economically and educationally disadvantaged students, and to
students with limited-English proficiency to help them succeed in
their vocational-technical education courses arA programs.

Students learn about various careers so they can make meaningful
choices related to careers and develop plans for careers. They
develop general employability skills that are necessary for success
in a career and apply to successful living. Students have the
opportunity to study occupational clusters, and they have access to
vocational-technical education programs to learn the specific occupa-
tional skills and concepts required for employment or advancement in

particular occupation. Students' basic academic skills are rein-
forced throughout the entire vocational education prrnram by applying
basic academic skills to hands-on teaks.

Students are assisted in making meaningful choices about their
careers through their participation in awareness studies of careers
and activities that include examining the prerequisites and the
characteristics of various occupations. The student( prepare plans
that address career goals, the course sequences leading to the
goals, and other integral components of the students' educational
programs, including participation in supervised community-based
e ducational experiences and students' vocational organization
activities.

Students learn general employability skills, including job
interview techniques; interpersonal relationships with customers,
co-workers, and supervisors; and work ethics such as punctuality,
accuracy, neatness, and efficient and effective use of time.

Students have the opportunity to participate in the study of
occupations in the areas of agricultural education, office educa-
t ion, marketing education, consumer and homemaking :education, home

4 1 economics-related occupations, health careers education, industrial
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arts education, technical education, and trade and industrial
education. Students gain broad concepts of an occupational cluster,
general skills, specific skills with wide application, and they
acquire an understanding of the nature of work in the various
occupations within the cluster.

The comprehensive high school, the ROC/P associated with the
school, the community college, adult education, and community
cooperate in providing students whose career plans include job
preparation with access to an articulated occupational training
program. In these programs students learn skills and concepts
identified by p:Irtitioners and representatives of business, in-
dustry, and labor as those that are currently required in specific
occupations.

Students reinforce their basic academic and critical thinking
skills by applying theoretical concepts to practical tasks, such as
the application of English language skills to writing business
letters and mathematical calculations to diagnosing and repairing
electronic components. Skills and concepts learned by students in
vocational-technical education are used as an alternative way to
satisfy graduation requirements in core academic subjects when they
are comparable to those taught in academic courses.

Students in vocatiol.al -technical education program: progress
through nquentially structured units of instruction and courses
offered by the comprehensive high school, the ROC/P, the community
college, and the adult school, and in community facilities. The

programs are designed with objectives of performance and provide
adequate duration and intensity for the students to accomplish their
objectives. Teachers in the schools and employers in business and



Vocational-Technical Education (cont.)

industry understand the sequential nature of the programs and ,ork
cooperatively to ensure that the units of instruction currently
taught in schools and the skills and concepts reinforced through
community-based experiences coincide.

Students participate in learning activities conducted in class-
rooms and laboratories in the schools and in supervised learning
activities in the community.

Students having difficulty succeeding in tne vocational-techni-
cal education program are given appropriate special assistance to
help them successfully complete the program. Students with limited
proficiency in use of the English language may be helped by a bi-
lingual tutor and with textbooks and written instructions in the
language with which they are most familiar. Students with learning
handicaps receive special assistance or remedi'l instruction. Other
students needing assistance receive help to overcome the difficulty
that prevents them from succeeding in the vocational-technical
education program.

Vocational-technical education organizations provide students
with the opportunity to develop interperfonal, leadership, citizen-
ship, and occupational skills as an i.itegral part of instruction.
Students experience the democratic process in action and gain self-
confidence by participating in both cooperative and competitive
activities.

Vocational-technical education curricula arc reviewed regularly
by subject-matter advisory committees. The purpose of these reviews
is to keep the programs pertinent to the workplace, to new and
emerging technologies, and to the current labor market.

Vocational-technical education teachers are experienced in
their occupational fields and keep current with changing techno-
logies. The teachers meet regularly for formal staff developmental
activities, for informal opportunities to exchange ideas and con-
cerns, and for coordination in planning, implementing, and evaluating
the program.

Each vocational-technical education subject-matter area lead
person meets regularly with the school's principal to discuss the
vocational education program and its role in the school's total
program.

The administration of the school, the district, and the ROC/P
support vocational-technical education by encouraging students to
e nroll in the program, making time available for the students to
take the classes, providing qualified teachers, and providing
students with access to adequate facilities that meet health and
safety requirements, equipment currently being used in business and
industry, and necessary materials and supplies for implementing
quality vocational-technical ecucation instruction. Such quality
instruction is required for the students to prepare for the occupa-
tions of their choice.

Students develop awareness of careers by making use of services
and activities such as:

Receiving assistance in gathering and interpreting information
on careers in the careers' center, in the classroom, and from
guest speakers

Completing aptitude and interest tests for careers and having
the results explained to them

Participating in exploratory and general work experience
education programs, to realistically explore the world of
work

Developing career plans, with the assistance of counselors and
teachers, that contain immediate and long-range career goals

General employability skills and concepts are interwoven through-
out the entire vocational-technical education curriculum. Stu-
dents learn job interview techniques and on-the-job interpersonal
relationships in specific units of instruction in vocational -
technical education courses. In all courses, work thics, such
as punctuality, accuracy, neatness, and efficient and effective
use of time, are learned and reinforced during the daily activi-
ties of the course.
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Students learn concepts and skills common to a variety of occurs:-
tions within an occupational cluster. Examples of skills common
to a cluster are typewriting/keyboarding that have broad applica-
tion in the clerical and data processing clusters of occupations
and to other clusters as well, and blueprint reading that is
applicable to a wide range of mechanical, construction, and
design occupations.

Students whose career goals include immediate employment on
leaving high school have access to specific occupational skills
training programs. The occupations for which the training is
provided have a present or projected demand for new employees, and
interest surveys indicate students' demand for the training. The
skilla and concepts learned by the students are identified +7
practitioners and representatives of business, industry, and
labor as those currently required for entry into the occupation.
The skills and concepts are expressed in performance objectives.

The curriculum is arranged sequentially and presented to the
students in a variety of methods, including:

- Large-group instruction
- Small-group instruction
- Individual instruction
- Laboratory work

- Simulated job site work
- Supervised occupational
experiences at sites in
the community
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Vocational-Technical Education (cont.)

Vocational - technical education students participate in the activi-
ties of students' vocational organizations that are appropriate
to their occupational areas of study. The organizations are:

- Distributive Education Clubs of America, DECA
- Future Business Leaders of America, FBLA
- Future Farmers of America, FFA
- Future Homemakers of America - Home Economics Related Occupa-

tions, FHA-HERO
- Vocational Industrial Clubs of America, VICA

A subject-matter advisory committee, whose members include a
practitioner and representatives of business, industry, and
labor, regularly reviews the curriculum and makes recommendations
concerning such areas as:

- Curriculum content
- Adequacy of equipment and facilities
- Placement

Vocational technical education teachers:

- Have adequate work experience in the occupation they are
teaching.

- Have professional preparation in the vocational subject in
malich they teach.

- Remain current in their areas through activities such as
participation in professional and technical conferences and
workshops and by working occasionally in the relevant occi.7a-
tion.

Each vocational-technical education subject-matter area lead
person meets regularly with the school's principal to discuss the
status of curriculum, facilities, equipment, and staffing, and to
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coordinate the goals and objectives of the subject-matter area
with those of the total school.

The administration of the high school, adult education, the
district, and the ROC/P support vocational-technical education
by:

Providing adequate vocational guidance and counseling services

Allowing appropriate vocational-technical education units of
instruction to meet some of the core academic graduation
requirements

Scheduling enough periods per day in the school for students to
have time for vocational-technical education electives

Selecting vocational-technical education teachers eho have
sufficient and appropriate professional preparation and occupa-
tional experiences in the subject

Providing access to proper:y equipped and supplied work
station for each student in a facility that meets all safety
and health standards

Providing necessary support services for special needs students
in vocational-technical education

Providing teachers adequate time for any vocational-technical
education program that conducts year-round activities

Providing teachers adequate time for integral activities that
occur outside the classroom

Providing adequate opportunities for vocational-technical
education teachers to participate in conferences, workshops,
and other appropriate activities designed to help them keep
current in their areas of vocational-technical instruction

4



STUDENTS' PATHS THROUGH HIGH SCHOOL

During high school each student takes his or her own path
through the courses offered. This criterion describes how these
paths are constructed and the *ma of the path taken on students'
learning. Two fundamental curricula issues are:

Does each student's path take him or her through a core of
learning expected of all high school graduates?

Does each student's path go beyond this common core through the
courses and learning that enable the student to meet his or her
goals and prepare the student for success in higher education
and/or the work place?

In applying this criterion, consider all students, including
'.invited- English - proficient students, educationally disadvantaged
students, those students achieving at level significantly below
their peers, gifted and talented students, and students receiving
special education instruction and services.

All students achieve core of common learning that enables
them to understand, participate in, and carry on the civilization in
which we live. Beyond this cam core, electives and specialized
courses of study give all students the opportunity to prepare them-
selves for higher education and/or the work place. Students are
e nrolled in the most challenging and engaging sequence of courses
that suit their different talents, needs, and aspirations; programs
for honors, Advanced placements, college preparation, vocational -
technical education, general education, and mediation are avail-
able. Taken together, the core and the specialized courses provide

four-year path for each student to develop to his or her greatest
potential and be prepared to achieve postsecondary goals.

The curriculum experienced by dch student as he or she pro-
gresses along his or her path through high school is broad-based and
balanced. In addition to the core curriculum of English, history/
social science, mathematics, science, the fine arts, and foreign
language, students are guided to take the courses that will prepare
them fully 'or entrance into higher education and/or Mloyment for
their chosen career. Each course selected along the stuoent's path
challenges him or her to be en active learner, to apply whet he or
she is learning, and to synthesize new ideas and concepts with
those previously learned. Students have alternatives for acquiring
core sk-lls and knowledge; there era different courses with com-
parable core content.

The students learn about a wide range of careers and what they
must do to pre:pre for careers of interest to them. They are
e ncouraged to set career goals and plan a path through school that
will prepare them to achieve their goals.

Students are able to move from one path into another by way of
bridges that invite them to cross over to more challenging paths.
The school has definite procedures for identifying potentially
capable and/or underchallenged students in the lower or average
levels of instruction, and has developed support systems that help
these students to achieve in higher level classes. Were apprnpri-
ate, trenitidnal classes are designed to help students to be
successful in more challenging environment. The scheduling
procedures facilitate transfers into more challenging paths.

Regular classes are being made more challenging so that all students
will be better preparad to lead productive and satisfying lives
after high school.

All students have equal opportunities and experience wideopreed
access to quality instruction. Attention to equity and access
is apparent in the design and implementation of the curriculum and
in the scheduling process. As result, all students have access
to, and receive support for, success in the core's program. Students
from groups underrepresented in college are encouraged to enroll in
college preparatory courses. Regardless of gender, ethnicity, or
handicapping condition, students have access to vocational-technical
education programs related to their career interests.

Parents
,

teachers, and counselors help students set a path that
aims toward their highest, most realistic goals. Students are able
to discuss their program of studies, life goals, and career ambitions
with their teachers and/or counselors. A schoolwids system of
guidance facilitates such interaction and emphasizes the collabora-
tive nature of the processes of coursa selection. Parents are
actively encouraged to participate in the processes of course selec-
tion as part of the established procedures. The timeliness of taking
certain critical courses is emphasized in the counseling of students
and is known to the parents. Teachers, counselors, and students
regularly evaluate each student's path to ensure that it is both
comprehensive and balanced. Information gained from these evalua-
tions is used to make needed changes in course offerings and
scheduling. Students' placement is hosed on otandard criteria and
not Just on personal judgaents.

Students and parents are given timely, accurate, end clear
assessments and advice concerning the students' learning progress.
These evaluations are given to improve performance and encourage
each student to attain his or her highest potential.

Students are encouraged to develop a four-year perspective and
to clarify their goals accordingly. They understand and experience
how what they are learning is interrelated. They feel that what
they ere learning is important to their lives now and in the future.

Students end parents are aware that there is a common core of
knowledge that the students will be expected to master prior to
graduation. They see the value of this core of studies.
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This core covers the skills, knowledge, and values each student
needs to be an active dnd productive member of our society.
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Students' Paths Through High School (cont.)

Each student has access to courses that fulfill his Gr her needs
and talents, enabling the student to meet nie or her goals for
high school and beyond.

Students experience a program that is continuous in concept and
development of skills:

- The courses' content is not unnecessarily duplicated.

- The courses' content is part of a continuum of learning - -no
gaps in learning exist.

- Successful completion of the courses leads students to the
acquisition of the identified base of knowledge of the core
curriculum.

Students and parents are encouraged to consider more challenging
alternatives that will promote broader career opportunities on
graduation.

The school has a process that enables students to take advantage
of bridging into more challenging paths.

- Transitional courses are readily available.

- Students have high expectations for their careere and maximize
the educational options available to meet these.

- Programs are offered to encourage tne students to explore
expanded opportunities.
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- Students are encouraged to consider career goals that are
nontraditional for their gender or background.

Transitional classes enable students with lower skill levels to
access higher level content.

Studente and parents have been made aware of the various options
and paths available to them, based on the etudente' strengths
and unique interests and abilities, and parents are actively
encouraged to participate in the course selection process.

Students have and take advantage of regular opportunities to
discuss their various educational paths, life gm, and career
ambitions with their teachers, counselors, and role models from
business, industry, and labor.

- The paths fulfill etudente' neJe and meet etudente' goals.

- Students are assisted by trained, interested, and concerned
echool-site staff.

Teachers and counselors regularly review with the student his or
her educational plans and progress toward them.

Students understand how each course is an integral part of their
own four-year program, and understand and experience how iiiat
they are learning fits together.

a The schools' personnel and programs focus on the students'
personal and academic success. Studente feel that what they are
learning is important to them now and in the future.
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INTEGRATED SKILLS

Integrated skills are those skills that students must develop
and employ in order to master the content of the courses they take
during high school. Skills and content are integrated by both
instructors and students to achieve learning outcomes. These skills
have departmental and schoolwide agreement, and skill acquisition and
development are en integral part of all course work. Consistent
application of these integrated skills enables students to master
content of the courses.

The continued development and use of these integrated skills
is a significant objective of the school, which recognizes the need
of all students for lifelong learning.

In applying this criterion, consider all students, including
limited-English-proficient students, educationally disadvantaged
students, those students achieving at a level significantly below
their peers, gifted and talented students, and students receiving
special education instruction and services.

Students are developing and using the skills of thinking,
learning, listening, speaking, writing, reading, and calculating.
Written schoolwide policies and departmental implementation plans
ensure that these skills are developed in all students regardless of
the paths the students take through high school. Uniform expecta-
tions for development of skills are practiced departmentwide and
schoolwide. All departmental plans specify the skills developed in
each course offered by the department and describe how the skills are
integrated in each subject matter area. Departmental plans set up a
system that enables progressive and developmental skill training.
Faculty members are implementing the departmental plans in each
course syllabus.

As a result of this focus on these integrated skills, students
in lower and average levels of achievement are able to move into a
more demanding curriculum. An emphasis on integrated skills in the
core courses in the first two years of high school gives these
students both the skills and content needed to succeed in the more
demanding curriculum. At the same time, strengthening the skills of
the students in higher level courses challenges them to continually
excel.

All students are expected to increase their thinking skills.
Assignments require students to regularly use higher level mental
processes that include analysis, interpretation, evaluation, problem
solving, application of principles, and creativity. Faculty members

continually model such skills, and the materials of instruction,
the learning and teaching process, and the methods of testing
reflect this emphasis on higher level mental processes. Schoolwide
support for raising expectations for students' thinking is present;
and parents, students, and community members understand and support
the commitment to developing the thinking skills of each student.

Students receive regular feedback on their skill development
progress. Time and effort are taken to extend the students'
proficiency level in each of the integrated skills.

Students receive instruction and assistance in library and
media use and learn how to access and use a range of information
sources. The library offers ample collections of books that support
extension of students' interest in the priority curricular objectives
of the school, thus enabling students to explore and research in an
in-depth manner. Libraries are open before and after school to
encourage the maturation of students as independent learners.
Libraries offer support services for teachers to integrate library
use in regular assignments.

The faculty's in- service programs address the training needed by
the faculty to become increasingly proficient in planning and execut-
ing objectives of skill development in their courses. Administrators
and faculty members continue to raise their own levels of . "ills
through boil: in-service program and personal development programs.

The specific skills integrated into the curriculum include:

- Reading - -Students extract mcsning from printed material. Thr
process requires decoding, comprehension, interpretation, and
learning.

Writing - -Students communicate ideas effectively in written
form, with correct usage and spelling.

Speaking - -Students effectively communicate ideas orally in
different situations: one-on-one, small and large groups,
public speaking, and dramatic presentations.

Listening--Students understand both the content and emotional
meaning from the oral language of other people. Attending
behaviors and active listening are necessary components of this
skill.
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Thinking -- Students reason and reflect, and use judgment to make
effective decisions. Thinking involves knowing facts, compre-
hending the data, applying information to a particular issue,
analyzing, synthesizing, and evaluating. Thinking engages the
higher mental processes of problem solving, the application of
principles, and creativity that enable students to relate what
they are learning to the problems of day-to-day life.

Calculating - -Students use numbers, arithmetically and alge-
braically, in both conceptual and practical applications and to
understand the relationships and logic of mathematics.

Learning - -Students gain knowledge and understand information
in some systematic order and then use what is mastered in both
an academic and practical life context. Learning is the con-
tinual discovery of better ways of acquiring knowledge and the
ability to assess and use the knowledge. Learning requires the
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Integrated Skills (cont.)

effective use of study skills. Students are encouraged to
e xamine the organizational and conceptual strategies they use to
learn and are helped in becomthg more effective learners.

A schoolwid agreement that all students need to develop the
skills of reading, speaking, listening, thinking, calculating,
and learning and the teaching of these skills is part of every
teacher's curriculum and instructional strategies.

a The leaders at the school ensure that these skills are integrated
into the courses both in the instructors' plans and in the
students' work.

Each teacher within each department infuses these skills into all
aspects of the curriculum, building on skills learned in a
variety of other contexts. A cumulative advancement of all
students' skills is present.

The development of thinking skills is central to instruction:

- Instructional materials include a higher mental process
e mphasis.

- Instruction includas observations, reflectio on observations,
use of firsthand information and daily experiences, primary
source material, and experimentation.

- Students learn the nature of the subjects and the ways of
thinking they represent along with factual content.
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- Instruction tends to be based on inquiry with higher mental
process questioning.

- Testing includes formative tests with feedback and corrections
on higher mental process questions.

Emphasis on these skills is especially evident within the core
curriculum required of the students during the first two years of
high school. A echoolwide plan organizes this effort.

Students needing specific help in the basic skills of reading,
writing, speaking, listening, and mathematics receive help in
special classes or at special times in regular classes.

Transitional classes enable students with lower skill levels to
have access to higher level content and place special emphasis on
the integrated skills to facilitate students' mobility between
Courses.

The libraries' services and hours and teaching practices en-
courage students to explore and use the library for assigned work
and their own interests.

In-service programs on development of skills enable faculty
members to receive appropriate and timely instruction on inte-
grating each of the skills into their instructional program and
on refining their own skills.

In all courses at all grade levels, students receive regular
feedback on their development of skills in each skill area.



INSTRUCTIONAL PRACTICES

Instructional practices focus on the teaching and learning
that is taking place in every classroom in the school. It includes
methods for teaching content and design of methods of thought and
communication of a discipline; design of lessons to promote students'
learning; methods end materials used in instruction; stad6nts'
assignments and classroom activities; student - teacher interaction in
the clasero-d; and teachers' expectations for the students' success.

In applying this criterion, consider all students, including
limited-English-proficient students, educationally c'.'sadvantaged
students, those students achieving at a level significantly below
their peers, giftad and talented students, and students receiving
special education instruction end services.

Teachers know the central issues, the major works and people,
and the primary metnode of thought and communication associated with
the subject area they are Leaching. They model genuine interest and
enthusiasm for the subject, show the students what is interesting,
and excite in them a desire to learn more about the subject. Learn-
ing time is conuentrated on the important priorities of the subject,
and students are taught how to learn the subject and how to evaluate
the relative importance of iLe varied content. School leaders
support staff members' efforts to improve instruction and are
knowledgable about curriculum and instructional practice.

Students engage in the methods of thinking and communicating
characteristic of the discipline. Classroon activities encourage
students to aevelop and elaborate ideas, to synthesize new knowledge
with their own previously acquired ideas, and to express these
ideas o: ally ?nd in writing. Students periodically explore selected
topics in an in-depth manner as part of projects completed over
extended periods of time. The proportion of learning time allocated
to such projects and the average length of time per project increase
over the duration of the tour= and over the grade levels.

Lessons are designed so that atudence experience complete
learning cycle. Students are prepared for the new content; the
content is introduced, then taught to the students; the students
apply the inntent first with guidance and feedback, then indepen-
dently; fin.11y, they transfer the content to new situatins in
synthesis with other content. Throughout this cycle, moro fr,4.016.1y
in the early phases, the teacher amedturs the understending of the
st,Aents, adjusting and reteaching as necessary. Tesesers employ a
wide repertoire of teaching methods to match the kind of learning
desired, style of learning, style of teaching, type of content, and
resources available. The instruction the student receives provides
him or her with the skills and knowledge necessary to develnp the
capacity to think and learn on their own.

Students have frequent opportunities to employ their strengths
and interests in learning activities. Variations in assignments and
teaching methods are utilized when needed to match students' needs

and we of learning; help Is given when students need it. Pace,
depth, and focus are adjusted to keep students of every ability
level engaged in learning common topics. Students understand the
purpose of their assignments and what they are expected to do; they
know what they will learn by completing the work; and they have a
good chance of doing so successfully. Students with language
difficulties engage in guided language development activities
appropriate to each subject taught. Studentz' motivation to learn
is recognized and encouraged throughout the rchool.

Classroom discussions are used to help students recognize the
central issues of the subject and to analyze, synthesize and
evaluate what they are learning, Students of every level of shinty
are asked questions of appropriate difficulty. Classroom discussions
stimulate students' interest in the subject. All students feel free
to participate in classroom learning activities? each student takes
an active part in the class. Teachers respond frequently and
informatively to students' responses.

Eroeccations for learners' behavior are clearly defined and
consistently maintained. Grading policies and standards are known
to students and parents; they are applied fairly. Students are
alerted to their progress and provided specifir euggcstions for
improvement at regular intervals. Students receive prompt feedback
on their completed assignments.

The allocation of t'''s teacher's attention to groups and indi-
vidual students is beim.. J, timely, and fair. Positive verbal and
nonverbal eupport encourv^es learning effort and progress. Inter-
actions are guided by the evident belief that all students can and
will learn. Time is managed to maximize learning. Students' atten-
tion to the learning activity is not disrupted by other students,
announcements, or other noninstructional events. Nor do they have
to wait for directions, clarifications, or required mater'ds.
Excellence in work an assignments is exhibited by students at all
levels of achievemert; the craft of learning is taught and nurtured
in day-to-day activities. Studonts are taught to help each other
learn.

e Teachers in each curricular area are thoroughly knopledgeablk. of
the subject. They know and are able to teach the central issues;
they are familiar with the major works, know the roles and impact
of the major people associated with the works, and are able to use
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these works and people in assignments that give life to the
subject for the students. They know the primer, methods of
thought and communication of their discipline and are able to
teach those methods to their students.
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Instructional Practical (cant.)

Teachers' knowledge of their subject enables them to concen-
trate instruction on the important pricritie of the subject and
to teach students how to evaluate the rnlative importance of the
ideas, events, works, and pa.ple by using knowledge of the
subject.

Teachers are interested in end enthusiastic about their subject
and are able to instill s like interest and enthusiasm in their
students.

Teachers design classroom activities that require students to
develop and elaborate the ideas of the discipline, to comaine
these new ideas with their owr ideas, to write regularly about
them, and to discuss them.

Individual and group projects are assigned to allow students to
exrlore aroma of the discipline in depth. These projects are
extended over time and became more frequent and more in-depth so
the students progress through the discipline.

Leeson@ include all the steps of the learning cycle:

Students are prepared ior the new content by review for
continuity with previous learning and a check for knowledge of
the prerequisites to the new content.

Advance organizers, such as the purpose and objectives of the
lesson, some ideas of whet will be learned, activities and
asaignment to be used, and so forth, further prepare the
students for the new content.

The content is introduced.

Students participate in interactive learning activities suited
to the content.

They use the new content with guidance and feedback.

They work independently with the content.

They transfer the content to other knowledge and skills.

Teachers monitor students' understanding, giving feedback,
adjusting the activities and assignments, and reteaching as
necessary. These feedback-corrective procedures occur at reviler,
frequent intervals.

Teachers have and use a wide repertoire of teaching methods to
ensure students' learning.

Instruction emphasizes the students' capacity to think and learn
on their own.
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Lessons are designed to engage students' interest and employ
their strengths; and pace, depth, and focus are adjusted to keep
each student engaged in the lesson and motivated to learn.

Students know what they are expected do and what they will
learn, and they expect to succeed.

Students with limited-English profinienzy, those using nonstandard
English, and those with underdeveloped language skills are
provided guided language developmental activities appropriate to
the subject being taught.

Class discussions regularly are used to help students identify the
major issues, ideas, and events; to analyze, synthesize, and
evaluate what they are learning; and to stimulate interest in the
subject.

Ir class discussions:

All students participate.

Students at all levels of ability are asked questions of
appropriate difficulty.

Teachers direct questions to keep all atudente involved.

Students who are stuck or answer incorrectly are cued or
coached to a correct response.

Time is given to allow students to formulate an answer.

The questions help the students analyze, synthesize, and
evaluate what they are learning.

Teachers respond by acknowledging supplying additional clari-
fication and illustration, modifying, applying, comparing, and
summarizing students' responses.

Class' time is used for learning activities that benefit most from
teachers' interaction; homework time is used for assignments
suited to independent work.

Students know what is expected of them as learners; they under-
stand grading policies and stanocrds, and they believe the
policies and standards are cons' aently and fairly applied.

Students receive regular progress reports in addition to prompt
fe3dback on assignments, including homework, and specific
suggestions for improvement.

The teachers' attentian to groups and indi.idual students is
balanced, timely, and fair.
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Instructional Practices (cont.)

Instruction is managed to maximize learning.

- Students know how class time is organized, what they are
supposed to be doing, and when assignments are to be completed.

- Time commitments are kept.

- Students do not have to wait fc. -rections,
required materials.

- Use of scarce equipment or materials is scheduled to minimize
unproductive waiting.

clarificatimns, or
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- Class interruptions by announcementp, other students, or other
noninstructional events are kept to a minimum.

- Learning is encouraged, supported, and valued in the day-to-do,
interactions between teachers and etudents.

- Excellence in work and assignments is exhibited by etudents at
all levels of achievement.

- Students help each other to learn.
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Special needs programs in secondcry schools are those that
provide services for educationally disadvantaged students, limited-
English -proficient students, gifted and talented students, and
students receiving special education services. The services provided
to these students support their acquisition of the core curriculum
and their participation in Ple school's total program and enable them
to become successful l :'arners. Students with special needs are not
isolated from their peers; they enjoy access to this core of common

SPECIAL NEEDS

learnings and participate fully in those activities that comprise
drily life at school.

In applying this criterion, consider all students, including
limited-English-proficient (LEP) students, educationally disadvan-
taged students, those stL4-nts achieving at a level significantly
below their peers, gifted and talented students, school-age parents,
and students receiving special education instruction and services.

The special services the students are receiving support their
scqui-ftion of the core curriculum, and each student with special
need,. is expected to master, to the extent of his or her ability,
the core curriculum provided to all students. The total rurriculum
experienced by the students is comprehensive, balanced, and appro-
priate to the students' career goals. Special cervices help students
complete and learn from the assigned work of the regular curriculum,
rather than displacing the regular curriculum. Students are expe-
riencing success in learning the skills and concepts of the curric-
ulum commensurate with their highest potential and are feeling
positive about themselves as learners.

The nethods, materials, and assignments used in the course
work are appropriate to the special needs and activities of each
student whether those needs result from a handicapping condition, a
primary language other than English, or achievement levels signifi-
cantly above or below those of the majority of students. Special
services provide access to the core curriculum by providing compre-
hensive instruction that promotes normal progress. Beyond the core
curriculum, students with special needs have access to vocational
and college preparatory programs that fit their career goals.
Students develop their potential by means of challenging course work,
appropriate course placements, mentorship, and advanced placement
whenever possible. For the high-ability or high-achieving student,
special services remove ceilings, raise the conceptual level, and
extend the breadth and depth of the core program.

The school environment encourages academic success for special
needs students. Each adult working with the students is knowledge-

able about their needs, capabilities, and learning 1. -ogress and
expects them to be successful in school. All adults enthusias-
tically assume the responsibility of helping the student with
special needs realize his or her potential as a learner by planning
and coordinating efforts to provide a coherent and well-articulated
program. Work with students is supported by appropriate staff
development activities relating to special needs and is focused on
curriculum, instruction, assessment, and students' achievement.

Counseling and personnel services for students provide a strong
link between special needs students and core classes. Personnel
practices for students ensure access to, and support success in,
this core by coordinating the students' schedules to maximize
participation in the school, facilitating the ease in which students
move from one path to the next, and focusing students' attentions on
choices likely to lead to a strong foundation in the skills and
knowledge necessary for postsecondary education and/or a career.
Students regularly use the services available in addressing a wide
range of concerns and feel comfortable doing so.

The schoolwide policies and procedures reflect equity in
providing opportunities that maximize the students' potential and
create an environment where all students realize success in learning.
The academic success of the students with special needs is actively
supported by the administration, staff, parents, and community.
Ongoing communication and collaboration among teachers, specialist
staff, counselors, and parents have resulted in an integrated program
for each student, allowing him or her to experience continuity of
learning.

Students with special needs have equal access to the core of
common learning provided for ell students.

- The curriculum received by students with special needs is well
balanced. It includes literature, mathematics, history/social
science, science, and visual and fine arts.

- The student's primary language is used as a vehicle of instruc-
tion to the degree necessary for him of her to have access to
the regular core of common learnings, to make normal progress
through the curriculum, to experience success, and to sustain
adequate psychosocial adjustment.
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- Opportunities exist for gifted and talented students to
take challenging courses and move rapidly through the core
curriculum.

- Students with individualized educaticn programs (IEPs) partici-
pate in the core curriculum to the full extent permitted by
their handicapping condition.

The special services received by each special needs student
support his or her participation in the core curriculum.
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- Special services focus on providing students with the skills
they need in order to be successful learners in the regular
curriculum.

- Special services instruction is coordinated with regular
instruction through the use of textbooks and other instructional
materials, as well as through articulation of the skills and
concepts being learned in each curricular area. Special
services instruction includes the major concepts being addressed
in the regular curriculum.

- The curricular materials, methods of instruction, and assign-
ments in each course are appropriate to the student's needs,
abilities, and language proficiencies.

- Learning activities in each course build on and extend the
student's current level of knowledge. Initial and ongoing
assessment of students' learning is timely and employs a
variety of modes as appropriate to the learner, including
assessment in the student's primary language.

- Students with special needs work on cooperative projects and
assignments with other students; when they need help with a
specific skill or -sncept, it is provided in class by the
teacher, a peer tutor, volunteer, or a paraprofessional.

- Special services are provided with minimum disruption to the
student's participation in the core curriculum.

- Special services supplement the quality of the instruction
students would receive from the core curriculum.

The lessons and assignments received by the students with special
needs are as rigorous and challenging for their diagnosed level as
those received by all students,

- Lessons and assignments challenge each student to exercise
creativity and to develop the critical thinking skills of in-
quiring, analyzing, solving problems, and evaluating situations.

- Students use information ane ideas from several content areas
to solve problems.

- Students are expected to reason and reflect and use judgment
and problem-solving strategies to make effective decisions.

- Staff and students expect all students to be successful learners
and to achieve their highest potential.

- Gifted and talented students are encouraged to use the inte-
grated content areas to investigate, design, and create beyond
the expectations of the regular curricula. They are encouraged
to develop learning and inquiry habits in order to become
producers of knowledge.
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Students' work shows that students are experiencing success in
learning skills and concepts of the curriculum, and it is evident
that they feel successful as learners in each curricular area.

- Students master the skills and concepts of each part of the
curriculum before moving to new material.

- A variety of materials and activities are used with students who
need additional time on a given concept or skill.

- LEP students are moving at a pace and at a success level com-
mensurate with their diagnosed ability, and English is not an
impediment to normal academic development.

Academic success for students with special needs is enthusias-
tically supported by administration, faculty, and specialist
staff.

- Faculty and specialist staff work together to plan and coor-
dinate efforts to provide a coherent and articulated program for
students.

- Both initial and ongoing assessment data are shared between the
regular faculty and specialist staff.

- Ongoing opportunities exist for regular faculty counselors
and specialist staff to meet and share information about the
student's progress and to plan instructional and support
services for him or her, such as through team teaching or
a student study team approach.

- Parents are kept full informed of the student's progress and
participate in discus dons with the student, counselor, and
specialist staff regarding his or her program or courses.

- Adults working with students model effective thinking behaviors,
including withholding judgments, searching for alternatives,
striving for clarity, and other strategies that reveal the
valuing of thinking skills.

Administration, teaching staff, and counselors are trained to
understand the varying needs of students with special needs
and are aware of learning opportunities appropriate for these
students. They are:

- Trained to interact with students and provide opportunities to
enhance students' status in the school and in the classroom

- Trained to provide comprehensible instruction in English to
nonnative speakers for second language acquisition and subject
matter

- Trained on the role of the primary language at school and
at home to support academic achievement and psychosocial
adjustment
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IMPROVEMENT PROCESSES

The improvement processes are all those activities that involve
the school and its staff in continuous organizational, curricular,
and personal development in order to improve tho quality of the
instructional program, the environment and culture of the school,
the skills of the staff, and students' learning. The criteria for
assessing the professional and institutional renewal efforts at the
school revolve around the extent to which the activities promote a
high-quality educational program. A key goal for the school as an

organization is the institutionalism of an effective and meaningful
improvement process.

In applying this criterion, consider all students, including
limited -Englich -proficient students, educationally disadvantaged
students, those students achieving at a level significantly below
their peers, gifted and talented students, and students receiving
special education instruction and services.

The school's decision-making processes are clearly defined
and widely known, and all involved understand their roles in these
arocesses. The processes emphasize broad-based collaboration and
include parents, students, and the ..cmmunity at large. The 'school
site council is integral to the school's decision - asking process and
it plays a central part in the decisions made to improve the school.

Improvement goals reflect strong academic orientation through-
out the school, and the school's improvement processes focus on
preparing students to lead productive and satisfying lives. Changes
in the larger society as well as the local community, demogreohic
changes, intellectual and cultural transformations, technological
changes, political movements, and changes in the expectations people
have for schools are considered in the setting of improvement goals.

The school's leadership promotes and supports improvements in
the schools' program consistent with the school'o and district's
goals. Time is allocated to a regular process of analyzing and
evaluating data about students' performancc and motivation, staff's
performance and morale, and implementation of the instructional
program. Based on discussion and understanding of *hat causes the
results evident in these data, plans for improvement are made and
implemented.

The goals and objectives of the program are clearly defined, and
standards and expectations for stueen'el achievement and behavior are
known and shared by staff member, and students throughout the school.
The allocations of resources, including time, and the working rela-
tionships of everyone at the school are focuser' on achieving these
goals and objectives. The school's plan provides focus of align-
ment of curriculum, instructional practices, and evaluation. The
coordination between the regular program and services for students

with special needs are maintained through ongoing planning efforts
by teachers, specialist teachmrs, the principal, and other adminis-
trators.

An open and trusting rapport Is evident among teachers and
administrators. Administrative and faculty leaders recognize that
teachers are the primary decision makers in their classrooms and
actively eonport their efforts improve instruction. Teachers
readily participate in the development and implementation of
improvement efforts throughout the school.

Staff development activities are ongoing and are planned,
carried out, and evaluated for the purpose of improving the job-
related knowledge and skills of principals, teachers, instructional
aides, classroom volunteers, and other student support personnel,
including parents, mho regularly interact with students. Commitment
to continued participation in staff development activities is
obvious. Time allocations reflect the importance attached to
personal and organizational renewal by individual faculty members
and administrators and coilectively by the school community. Adult
interaction at the school sustains high interest in professional
growth and improvement.

Supervision of instruction is ongoing and systematic. The

procedures are understood by cll staff members; the process is
clearly aimed at instructional improvement; and the results demon-
strate the efforts of the entire staff to make supervision effective
and purposeful. Teachers receive feedback that facilitates instruc-
tional improvement as it is related to their teaching methods and
students' learnings. The feedback is based on data collected in
classroom observations, students' Mors, and discussion. Principals
and other supervisors receive feedback about the process and their
skills used in making the process work.

Teachers, administrators, parents students, and community members
work collaboratively to plan, implement, provide follow-up, and
assess the school improvement efforts.

- The improvement efforts are designed to involve the school and
staff members in continuous organizational, curricular, and
personal development and to affect students' learning outcomes.
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- A regular assessment of staff and school improvement activities
helps promote better student learning.

The schools' staff is knowledgeable about the decision - tusking
process:

- Who is responsible for what

- What kinds of evaluation data are routinely collected
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Improvement Processes (cont.)

- How those date are analyzed, by whom, and how they :re used in
planning programmatic changes

- How to use the ongoing planning process to institute
programmatic changes

The school-site council is at the center of the improvement
efforts at the school:

- Council members participate in the assessment of schoolwide
needs and establish priorities for improvement efforts.

- Co : .cil members, working with others at the school, establish
improvement goals and objectives and design strategies to
achieve those goals and objectives.

- Council members determine how resources, including school
improvement funds, will be used to achieve the goals and
objectives.

- They perioCcally monitor the implementation of the improvement
activities and at least annually evaluate their effectiveness.

The improvement goals and objectives focus on enabling students
to lead successful and productive lives. They address concerns
beyond the immediate school, such se:

- Changes in society
- Technological changes
- Demographic changes

- Intellectual and
cultural transformation

- Political movements
- Expectations for
the school

The improvement efforts of the school are consistent with the
district's and school's goals.

Adminis.rators and faculty organize, managr, and support an
ongoing improvement process that has broad-based staff and
parental participation and commitment. This process includes:

- Evaluation of students' and staff's performance
- Evaluation of the curriculum and its implementation
- Analysis of symptoms and determination of cause
- Plans for action
- Strategies for implementation

Time is regularly allotted for collecting, analyzing, and evalu-
ating data about the school's program and students' learning and
for discussions about probable causes and solutions in areas in
need of improvement.

A broad-based collaborative planning process rr.741ts in:

67 27

- Standards and expections for students' achievement and
behavior are known and implemented throughout the school.

- T'e efforts of everyone at the school are focused on achieving
the goal and objectives of the plar

- Alignment exists among curriculum, instruction, and evaluation
in each department.

- Services for students with special needs are coordinated with
*he regalar instructional program through the ongoing planning
efforts of those providing the se vices.

The teachers demonstrate commitment to the school's ongoing
improvement process:

- A trusting and open rapport exists among teachers and between
teachers and administrators.

- Teachers are recognized and supported as the primary decision
makers within their classrooms.

- Teachers are motivated by their sense of efficacy--the belief
that what they do makes a dffference in students' learning.

Sta-f development activities are teacher-directed, experiential,
and problem-centered.

- Stec development is school-based and addresses individual and
schooi,:ide goals and specific student needs.

- The assessment of students' progress in relation to the curric-
ulum determines the instructional areas requiring either
individual or whole s'..aff instruction and support.

The assessment of the participants' strengths, competencies,
interests, and needs determines the content of the staff
development program.

The staff development activities are helping staff members refine
existing skills as well as learn new skills, attitudes, and
behaviors that are more effective in the classroom setting, and
gain knowledge necessary for effective implementation of the
curriculum.

The staff development activities use effective teaching practices,
including:

- Modeling - Peer observation, support,
- Guided practice and assistance
- Coaching - Follow-up support for staff
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Improvement Processes (cunt.)

Staff are directly involved in planning and evaluating staff le-
velopment activities and are committed to continued participation.

The administrators actively support the program through partici-
patiun, allocation of time, and use of fiscal and personnel
TOW 'COS.

instructional superviaors give timely feedback to teachers based
on observations of classrooms, students' performance, end discuL-
sion. Feedback and caching include:

28
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ImpleLJntation of goals and objectives of 1.' curriculum
- Management of the classroom, including mf Aim use of time for

instruction
- Interaction with students
- Design and presentation of lessons
- Development of thinking and communications skills
- Opportunities to express creativity
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THE CULTURE OF THE SCHOOL

The culture of the school relates to the impact of the school's
total environment on those who are a part of the organization and
those who interact with it. The school's culture affects not only
the faculty and students; it also -ffects the parents and the
community at large.

Culture is a tom, an atmosphere that is apparent throughout the
school. The culture reflects the school's shared values, its sense
of mission, its dominant ideas, its philosophy. Culture identifies
what is important; it provides meani4g to staff, parents, and
students; it integrates the several objectives of the organization
into a tensible whole.

Culture in communicated by symbols, ideologise, language, and
stories. While the culture is primarily shaped by the school's

leaders, it is communicated most effectively by the people 410 make
up the school. The more that the students, faculty, and parents
speak of what is really important to the school, the more pervasive
are the shared values that make the school what it ie. A school's
culture that is well articulated by its storytellers is effective in
enabling the school to achieve its mission.

In applying this criterion, consider all students, including
limited-English-proficient students, educationally disadvantaged
students, those students achieving at a level significantly below
their peers, gifted and talented students, and students receiving
special education instruction and services.

The school's culture is directed toward students' learning.
Principals, faculty, parents, end ethers working with the students
demonstrate a shared purpose to develop each student's cultural,
moral, intellectual, and emotional character to its greatest poten-
tial. There is evident belief that this purpose is primary for the
school and possible to achieve for virtually every student. The
school's goals, policies, practices, and attitudes reflect the
primacy of this purpose.

The school's leaders (administrators, faculty, students)
actively shape and promote the culture of the school; they build
purpose into the social structure of the school; they he the
vision of the school; they promote and protect tho school's values;
they strive to develop the school into an institution that responds
to the highest academic, moral, and social standards. The school's
leaders initiate activities that focus the creatini energies of the
organization so that the school's purpose and vision shape the
everyday behavior of teachers and students inside the classrooms.

The environment of the school is safe, orderly, and supportive.
Students find school a good place to study and a pleasant place to
be. Schoolwide standards for students' behavior are perceived by
students and staff members to be fair end equitably enforced.
Instances of vandalism and/or violence on campus are very rare;
students' absenteeism and dropout rates are maintained at a minimum
level. The faculty's and students' expectations of students'
behavior help make the school's envinxmmm conducive to learning.

Leadership Is shared among administrators, faculty, and stu-
dents, and collaboration among the leaders is evident. Departmental
chairpersons provide leadership in their departments and throughout
the school that promotes high standards of faculty professionalism.
Teachers' and students' organizations and their leaders contribute
significantly to the promotion and protection of the school's
culture, inclo.ling the school's mission and purpose.

A climate of innovation and experimentation allows faculty
members the professional freedom to pursue the school's mission with
greater accomplishments. The teachers feel a strong sense of effi-
cacy, and they believe in their own ability to attain high levels of
students' learning. They are inspired by the vision of the school's
educational mission end work to translate that vision into reality
in their classes.

Administrators and teachers continually seek to develop
themselves as professional educators and as human beings. Peer

relationships include frequent informal discussion on educational
issues, mutual help, mentoring support, training, and retraining;
they help in defining and redefining school values; they support the
notion of educating and reeducating. Problems and weaknesses are
openly recognized, and there ie a candid search for improvements.
The values of serving students, professional development, and
self-renewal are integrated in the school's culture.

The school's focus on learning is commnnly shared by administra-
tors, teachers, students, and parents.

The educational mission of the school is easily identified by
people who visit the school.

- The school seems vibrant, healthy, successful, businesslike,
effective.

- The atmosphere evidences the learning that is taking place.
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- The benavior of the people in the school reflects the learning
mission.

- The academic achievements of students and faculty are evident.

Faculty, students, parents, and administrators communicate the
school's culture by:

- Recounting the tales of its heroes
- Acting out its myths
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The Culture of the School (cont.)

- Participating in its rituals
- Developing its image
- Clarifying its metaphor

The school's focus on students' learning is reflected in:

- School' philosophy and policies
- Daily decision making
- School's climate
- Attendance and discipline policies
- School and classroom management practices

The values of the school are known to all. Administrators,
faculty, and students are able to articulate the values and are
comfortable sharing them with outsiders.

- The leaders are known to protect and promote the enduring values
of the school.

- The values effect the behavior of the people in the school.

The school's leaders promote transcending values tnat motivate
faculty, administrators, etudents, and parents to raise themselves
and the school as an orgsnization toward higher ethical and social
purposes.

- These transcending values are clearly articulated in the
school's philosophy.

- Justice and equity are evident in the interactions of teachers
and students, administrators and faculty, the school's staff
and parents.

- High expectations of behavior promote an environment that
bespeaks the transcending moral and social values.

Standards and expectations for students' behavior have been
established schoolwide and are equitably and consistently en-
forced. The consequences for violating schoolwide rules are well
established, widely known, and fairly enforced.

The school's culture places high priority on safe and orderly
environment.

- Disruptive behavior is st a minimum.

- Personal safety is not a problem in the school.

- The classes, library, corridors, and lavatories are monitored
to prevent discipline problems.
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- Students are motivated to exert self-discipline and to develop
high expectations of behavior for themselves and other students.

A clear system exists for recognizing and rewarding outstanding
students' and faculty's accomplishments.

Absenteeism of both students and staff is not a problem at the
cchool; established procedures exist for maintaining attendance
at a high level.

Violence and vandalism are rare recurrences.

The students' dropout -ate is minimal.

The schools' leadership hit shared among administrators, teachers,
and students. The educational leaders of the school:

- See their major function as shaping the culture and he vision
of the school.

- Speak often of the school's mission, and their behavior reflects
a deep commitment to it.

- Work to develop the community's consciousness of the school's
mission.

a The school's leaders, including leaders of teachers' and students'
organizations, engage others to improve themselves and their
school Lontinuously. They:

- Influence others toward personal and organizational
improvement.

- Interact with others to develop mutual goals for the school
and themselves.

- Care about others, their profess.onal development, and their
creative application of the school a purpose to their offices
and classrooms.

- Instruct others in the school and then work with them closely
over a pmriod of time.

Teachers enjoy large degree of professional autonomy; they are
encouraged to use their best professional judgment in carrying
out the school's mission of achieving high levels of students'
learning.
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Publications Available from the
Department of Education

This publication is one of over 500 that are available from the California
State Department of Education. Some of the more recent publications or
those most widely used are the following:

Administration of the School District Budget (1983) S3 00
American Indian Education Handbook (1982) 3.50
Apprenticeship and Blue Collar System: Putting Wome Ion the

Right Track (1982)
Arts for the Gifted and Talented, Grades 1-6 (1981)
Arts for the Handicapped Trainer's Manual (1982)
Bilingual-Crosscultural Teacher Aides: A Resource Guide (1984)
Boating the Right Way (1985)
California Private School Directory
California Public School Directory
Career/ Vocational Assessment of Secondary Students with Exceptional

Needs (1483)
Child Development Program Guidelines (1983)
College Core Curriculum: University and College Opportunities

Program Guide (1983)
Computers in Education: Goals and Content (1985)
Curriculum Design for Parenthood Education (1982)
Elementary School Program Quality Criteria (1985)
Handbook for Conducting an Elementary Program Review (1985)
Handbook for Conducting a Secondary Program Review (1985)
Handbook for Planning an Effective Foreign Language Program (1985)
Handbook for Planning an Effective Mathematics Program (1982)
Handbook for Planning an Effective Reading Program (1983)
Handbook for Planning an Effective Writing Program (1983)
History-Social Science Framework for California Public Schools (1981)
Improving the Attractiveness of the K-12 Teaching Profession in

California (1983)
Improving the Human Environment of Schools: Facilitation (1984) 5.50
Improving Writing in California Schools: Problems and Solutions

(1983)
Individual Learning Programs for Limited-English-Proficient

Students (1984) 3.50
Instructional Patterns: Curriculum for Parenthood Education (1985)
Literature and Story Writing: A Guide for Teaching Gifted and

Talented Children (1981)
Manual of First-Aid Practices for School Bus Drivers (1983)
Martin Luther King, Jr., 1929-1968 (1983)
Model Curriculum Standards; Grades Nine Through Twelve (1985)
Nutrition Education-Choose Well, Be Well: A Curriculum Guide

for J'inior High School (1984) 8.00
Nutrition Education-Choose Well, Be Well: A Curriculum Guide

for High School (1984)
Nutrition Education-Choose Well, Be Well: A Curriculum Guide

for Preschool and Kindergarten (1982)
likaition Education-Choose Well, Be Well: A Curriculum Guide

for the Primary Grades (1982)
Nutrition Education-Choose Well, Be Well A Curriculum Guide

for the Upper Elementary Grades (1982)
Nutrition Education-Choose Well, Be Well: A Resource Manual for

Parent and Community Involvement in Nutrition Education
Programs (1984)

Nutrition Education-Choose Well, Be Well. A Resource Manual for
1G.00 Preschool, Kindergarten, and Elementary Teachers (1982)
2 75 Nutrition Education-Choose Well, Be Well* A Resource Manual for
6 50 Secondary Teachers (1982)
3.50 Physical Performance Test for California, 1982 Edition (1984)
4 00 Planning Vocational Home Economics Programs for Secondary
9.00 Schools (1983)

14.00 Preschool Program Guidelines (1983)
Raising Expectations: Model Graduation Requirements (1983)

4.00 Reading Framework for California Public Schools (1980)
3 75 Resources in Health Career Programs for Teachers or Disadvantaged

Students (1983)
2.25 School Attendance Improvement: A Blueprint for Action (1983)
2.50 Science Education for the 1980s (1982)
4.00 Science Framework for California Public Schools (1978)
3.25 Science Framework Addendum (1984)
4.50 Secondary School Program Quality Criteria (1985)
4 Studies on Immersion Education: A Collection for U.S. Educators (1984)
3 5t, Trash Monster Environmental Education Kit (for grade six)
2.00 University and College Opportunities Handbook (1984)
1 50 Visual and Performing Arts Framework for California Public
2.50 Schools (1982)
2.25 Wet 'n' Safe: Water and Boating Safety, Grades 4-6 (1983)

Wizard of Waste Environmental Education Kit (for grade three)
3.25 Work Permit Handbook (1985)

Orders should be directed to:
2.00 California State Department of Education

P.O. Box 271
12.00 Sacramento, CA 95802-0271

Remittance or rurchase order must accompany order. Purchase orders
without checks are accepted only from government agencies in California.
Sales tax should be added to all orders from California purchasers.

A complete list of publkations available from the Department, including
apprenticeship instructional materials, may be obtained by writing to the
address listed above.

8.00 A list of approximately 100 diskettes and accompanying manuals, avail-
able to member districts of the California Computing Consortium, may also

8 00 be obtained by writing to the same address.
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